
Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for 
the 2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within 
our school.  

School overview 

Detail Data 

School name Thamesmead School 

Number of pupils in school  1020 

Proportion (%) of pupil premium eligible pupils 15.7% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are 
recommended) 

2021/2022  

to 2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2021 

Statement authorised by Phil Reeves, 
Headteacher 

Pupil premium lead Andrew Grafton, 
Assistant Headteacher 

Governor / Trustee lead Fred Pogson, Chair of 
Curriculum, Learning & 
Standards Committee 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £130,000 

Recovery premium funding allocation this academic year £17,800 

School LED Tutoring Grant £14,985 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year  £162,785 



Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they 

face, make good progress and achieve high attainment across the curriculum.   

The focus of our pupil premium strategy is to support disadvantaged pupils to achieve 

that goal, including progress for those who are already high attainers. We will consider 

the challenges faced by vulnerable pupils, such as those who have a social worker and 

young carers. The activity we have outlined in this statement is also intended to 

support their needs, regardless of whether they are disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit 

the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 

below, is the intention that non-disadvantaged pupils’ attainment will be sustained and 

improved alongside progress for their disadvantaged peers. 

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. The 

approaches we have adopted complement each other to help pupils excel. To ensure 

they are effective we will: 

• ensure disadvantaged pupils are challenged in the work that they’re set 

• act early to intervene at the point need is identified 

• adopt a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and raise expectations of what they can 

achieve 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 PP students joining the school often have weak numeracy and 

literacy skills in comparison to all other pupils joining the school. In 



addition, a large proportion of pupils who are in receipt of PP are 

also have special educational needs.  
 

2 Due to a lack of success at Primary school, PP students display a 

higher incidence of lower confidence and self-esteem with regard to 

their school work in comparison to all other pupils. This can lead to 

behavioural and emotional issues. 
 

3 Attendance rates for pupils eligible for PP were 91.6% (2018/19), 

National attendance level for pupils in 2017/18 was 94.5%). This 

reduces their school hours and causes them to fall behind on 

average. 2017/18 Absence rates are higher for pupils who are 

known to be eligible for and claiming free school meals. The overall 

absence rate for these pupils was 7.6 per cent, compared to 4.3 for 

non FSM pupils. The persistent absence rate for pupils who were 

eligible for FSM (23.6 per cent) was more than twice the rate for 

those pupils not eligible for FSM. 
 

4 Lack of opportunity to engage with activities and experiences which 
will raise students’ aspirations due to Family backgrounds – PP 
students in the school do not receive the same level of support 
outside school (lack of routine, lack of assistance with homework, 
lack of academic encouragement) when compared to other 
students in the school.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy 

plan, and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Quality First Teaching to 
give equitable access to 
the curriculum 

Improved outcomes for disadvantaged students as 
an outcome of quality first teaching taking place 
across the school 

Interleaved skills test every lesson in Maths 

In class interventions in 

English and Maths 

Improved outcomes for disadvantaged students as 

an outcome of intervention work 

Students feel more  confidence with their ability in 
Math’s and English. 

Literacy interventions 
across KS3 for low prior 
attaining disadvantaged 
students disadvantaged 
pupils across all subjects. 

Progression in literacy levels shows advancement 

through reading bands. 



Increase in the number of books read (shown in 

reading diaries) 

Where students are identified as struggling with a 

concept on the lexia platform class teacher to 

intervene with additional support. 

Lexia will be timetabled during English lessons and 
set as part of home learning. 

Numeracy interventions 
across KS3 for low prior 
attaining disadvantaged 
students 

Students to show progression in outcomes compared 

to baseline assessments. 

Student data on from TT Rockstars will show that 

their ‘speed’ is improving with multiplication and 

division. 

TT Rockstars will be timetabled during Maths lessons 

and will be set as part of home learning. 

Engagement from PP students is at least as good as 

non PP students. 

Summer school for 

disadvantaged students 

from year 6 feeder schools 

 

Disadvantaged students attend a 1 week summer 
school program to settle them into the new school 
and manage the transition into secondary education 

Supporting with resources 

for wider curriculum 

involvement for 

disadvantaged students 

Increased participation from disadvantaged students 
in our wider curriculum offer 

Supporting with the costs 

of uniform, learning 

resources and equipment 

where necessary 

Disadvantaged students being fully equipped and 
ready for learning within the school community. 

2 x Additional pastoral 

assistants to support 

heads of year with 

mentoring, well being and 

behaviour interventions. 

Staff to be hired and trained to support heads of year 
in their roles including admin, communications, 
mentoring, ELSA work well being and behaviour 
work. 

  



Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium 

funding) this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £12,100 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Renew Lexia licenses for 

year 7 and 8 students to 

close gaps in literacy, 

grammar and 

comprehension. 

 

Renew accelerated reader 

licenses 

 

Continue the DEAR program 

 

1 hour literacy home learning 

to be introduced 

 

Supporting students to improve 
levels of literacy with a co-
ordinated system that addresses 
students needs in a dynamic and 
targeted approach  

 

https://educationendowmentfound
ation.org.uk/education-
evidence/guidance-
reports/literacy-ks3-ks4 

Improving Literacy in Secondary 
Schools 

 
 

1, 2 

Renew TT rockstars licenses 

for all KS3 students 

 

set as part of home learning. 

 

Timetabled lessons for TT 

Rockstars. 

 

Supporting students to improve 
levels of numeracy with a co-
ordinated system that addresses 
students needs in a dynamic and 
targeted approach  

 

https://educationendowmentfound
ation.org.uk/guidance-for-
teachers/mathematics 

KS2_KS3_Maths_Guidance_2017
.pdf 
(educationendowmentfoundation.o
rg.uk) 

1,2 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
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Display board updated with TT 
Rockstar  winners. 
  
Baseline tests to be completed  

 

Parents notified and students to 

attend Numeracy Catch-up  

 

Updated results compared to 

baseline, completed at the end of 

every term 

 

Certificates awarded for increase 

in speed. 

 

Maths class teachers to track their 
own classes. Parents contacted if 
students not engaging 

Teaching mathematics at key 
stage 3 - GOV.UK (www.gov.uk) 
 

Create and staff a summer 

school program for Summer 

2022 

 

Coordinate with feeder 
schools to identify and invite 
students to attend 

Summer schools have a positive 
impact on average. We will target 
disadvantaged students from our 
feeder schools to teach students 
across a range of key subjects 
whilst also helping to integrate 
them into their new school setting. 

 

https://educationendowmentfound
ation.org.uk/education-
evidence/teaching-learning-
toolkit/summer-schools 
 

2,3 

Funding, tracking and 

monitoring of disadvantaged 

students involvement in 

wider curriculum activities 

Encouraging the uptake of wider 
curriculum opportunities by 
removing financial barriers for 
disadvantaged students. 

https://educationendowmentfound
ation.org.uk/education-
evidence/teaching-learning-
toolkit/summer-schools 

 

1, 2, 4 
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https://educationendowmentfound
ation.org.uk/support-for-
schools/school-improvement-
planning/3-wider-strategies 

 

Work with heads of year and 

the finance team to make 

decisions around the 

appropriate allocation of 

funds to support with the 

costs of uniform, learning 

resources and equipment 

where necessary. 

To give students equal access to 
education throughout the school 
we will help support pupil premium 
students with the cost of school 
equipment which can be a barrier 
to learning which we want to 
remove wherever possible. 

 

(Pages 21 and 49) 

https://assets.publishing.service.go
v.uk/government/uploads/system/u
ploads/attachment_data/file/47397
4/DFE-
RR411_Supporting_the_attainmen
t_of_disadvantaged_pupils.pdf 

 

1, 2, 3, 4 

Additional pastoral assistants 

to support heads of year with 

mentoring, well being and 

behaviour interventions. 

Hired and trained to support 

heads of year in their roles 

including admin, 

communications, mentoring, 

ELSA work, well being and 

behaviour work. 

Supporting disadvantaged 
students by helping to facilitate 
assistants that are trained to 
support with student well being, 
behavioural issues, mentoring and 
ELSA work will help deliver better 
social and emotional learning. 
These interventions seek to 
improve pupils’ decision-making 
skills, interaction with others and 
their self-management of 
emotions, rather than focusing 
directly on the academic or 
cognitive elements of learning. 

 

https://educationendowmentfound
ation.org.uk/education-
evidence/teaching-learning-
toolkit/social-and-emotional-
learning 

 

https://educationendowmentfound
ation.org.uk/education-

4 

https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/3-wider-strategies
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/3-wider-strategies
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/3-wider-strategies
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/3-wider-strategies
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring


evidence/teaching-learning-
toolkit/mentoring 

 

https://educationendowmentfound
ation.org.uk/news/prioritise-social-
and-emotional-learning 

 

https://educationendowmentfound
ation.org.uk/projects-and-
evaluation/projects/developing-
healthy-minds-in-teenagers 

 

Inclusion manager and 
inclusion officer to work with 
disadvantaged students and 
their families to maintain 
and improve attendance 
percentages 

Increasing attendance of 
disadvantaged students in line 
with non-disadvantaged students 
as well as increasing mental 
health and well being for better 
resilience. We should see that 
disadvantaged students are able 
to close the gap in terms of 
attendance % to be the same as 
non-disadvantaged students 

 

https://educationendowmentfound
ation.org.uk/education-
evidence/teaching-learning-
toolkit/parental-engagement 

 

https://educationendowmentfound
ation.org.uk/education-
evidence/teaching-learning-
toolkit/behaviour-interventions 

 

https://educationendowmentfound
ation.org.uk/education-
evidence/teaching-learning-
toolkit/aspiration-interventions  

2, 3 

 

Targeted academic support (for example, tutoring, one-to-one 

support structured interventions)  

Budgeted cost: £76,000 
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Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Quality First Teaching to 
give equitable access to 
the curriculum. 

• Identify barriers to 

learning for each 

PP student 

• Use first marking 

for pupil premium 

students work 

within each class. 

• Highlight pupil 

premium students 

on seating plans 

for targeting hinge, 

comprehension 

and understanding 

questions. 

• Complete skills 
tests every lesson 
in Maths classes 

Improved outcomes for disadvantaged 
students as an outcome of quality first 
teaching taking place across the 
school 

 

https://educationendowmentfoundatio
n.org.uk/support-for-schools/school-
improvement-planning/1-high-quality-
teaching 

 

1,2 

In class interventions in 

English and Math’s 

• Baseline testing 

and tracking for 

interventions 

• Hiring additional 

teaching staff to 

create capacity for 

interventions 

• Student voice 

surveys to monitor 

confidence levels 

 

Improved outcomes for disadvantaged 

students as an outcome of intervention 

work 

Students feel more  confidence with 

their ability in Math’s and English. 

 

https://educationendowmentfoundatio
n.org.uk/education-evidence/teaching-
learning-toolkit/reading-
comprehension-strategies 

https://educationendowmentfoundatio
n.org.uk/education-evidence/teaching-
learning-toolkit/one-to-one-tuition 

https://educationendowmentfoundatio
n.org.uk/education-evidence/teaching-
learning-toolkit/small-group-tuition 

1,2 
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £72,481 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Work with heads of year 

and the finance team to 

make decisions around 

the appropriate 

allocation of funds to 

support with the costs of 

uniform, learning 

resources and 

equipment where 

necessary. 

To give students equal access to 
education throughout the school we 
will help support pupil premium 
students with the cost of school 
equipment which can be a barrier to 
learning which we want to remove 
wherever possible. 

 

(Pages 21 and 49) 

https://assets.publishing.service.gov.u
k/government/uploads/system/uploads
/attachment_data/file/473974/DFE-
RR411_Supporting_the_attainment_of
_disadvantaged_pupils.pdf 
 

1, 2, 3, 4 

Additional pastoral 

assistants to support 

heads of year with 

mentoring, well being 

and behaviour 

interventions. Hired and 

trained to support heads 

of year in their roles 

including admin, 

communications, 

mentoring, ELSA work, 

well being and 

behaviour work. 

Supporting disadvantaged students by 
helping to facilitate assistants that are 
trained to support with student well 
being, behavioural issues, mentoring 
and ELSA work will help deliver better 
social and emotional learning. These 
interventions seek to improve pupils’ 
decision-making skills, interaction with 
others and their self-management of 
emotions, rather than focusing directly 
on the academic or cognitive elements 
of learning. 

 

https://educationendowmentfoundation
.org.uk/education-evidence/teaching-
learning-toolkit/social-and-emotional-
learning 

 

4 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
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https://educationendowmentfoundation
.org.uk/education-evidence/teaching-
learning-toolkit/mentoring 

 

https://educationendowmentfoundation
.org.uk/news/prioritise-social-and-
emotional-learning 

 

https://educationendowmentfoundation
.org.uk/projects-and-
evaluation/projects/developing-
healthy-minds-in-teenagers 
 

Inclusion manager and 
inclusion officer to work 
with disadvantaged 
students and their 
families to maintain 
and improve 
attendance 
percentages 

Increasing attendance of 
disadvantaged students in line with 
non-disadvantaged students as well 
as increasing mental health and well 
being for better resilience. We should 
see that disadvantaged students are 
able to close the gap in terms of 
attendance % to be the same as non-
disadvantaged students 

 

https://educationendowmentfoundatio
n.org.uk/education-evidence/teaching-
learning-toolkit/parental-engagement 

 

https://educationendowmentfoundatio
n.org.uk/education-evidence/teaching-
learning-toolkit/behaviour-
interventions 

 

https://educationendowmentfoundatio
n.org.uk/education-evidence/teaching-
learning-toolkit/aspiration-interventions  

2, 3 

 

Total budgeted cost: £160,581 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions


Part B: Review of outcomes in the previous 
academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 

2021 academic year.  

Externally provided programmes 

Programme Provider 

tuition with Protocol education as part of the NTP for 
75 students in English, maths and science. 

Protocol education 

Mentoring from East to West and ELSA work that 
takes on more complex cases. 

East to West 

  

 

Review: last year’s aims and outcomes 

Teaching and whole school strategies 

Specific strategy Implementation stage Impact & Evaluation 

Implementation of a 

‘Recovery 

Curriculum’ model 

starting in 

September 2020 

after the first period 

of lockdown to 

enable staff and 

students to identify 

gaps in knowledge 

and skills and 

address them 

accordingly. The 

model of the 

Recovery 

Curriculum is based 

around 5 levers: 

 

Lever 1: 

Relationships 

September 2020 – 

Whole school CPD on 

the 5 levers of the 

Recovery Curriculum 

(Carpenter, 2020). 

 

Communications with 

the school community 

were sent regularly 

during lockdown and 

before the return to 

school. 

 

Zoom webinar deliver 

to all parents before 

the return to school 

 

Answers to Q6 on the curriculum Leader evaluation 

questionnaire show how all levers were embedded. 

 

Numerous questions on this show what learning gaps were 

identified and how they were initially addressed.  

 

Link to questionnaire 

 

TWA and KHA completed learning walks to observe 

metacognition in practice across all curriculum areas in 

November 2020. There were some examples of effective 

practice and the key areas for further development are: 

- Structured thinking time needs to be embedded more 
clearly.  

- Pupils need further opportunities to identify steps in their 
own learning.  

https://forms.office.com/Pages/DesignPage.aspx?fragment=FormId%3DRF27HurRRkOcwa-UXm33D8WsxQNgL6JLh9dfDvjyWOJUN09IWUI1QUFLTE5BNTBLQjQzMUFRTlY0RC4u%26Token%3D3d1c85780a0747a1940bd8d82d5aa4b0


 

Lever 2: 

Community 

 

Lever 3: 

Transparent 

Curriculum 

 

Lever 4: 

Metacognition  

 

Lever 5: Space 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Staff implemented the 

Recovery Curriculum 

principles via a new-

content free 

curriculum for the first 

four weeks of term.  

 

Teachers have 

identified learning 

gaps within their 

individual classes and 

these have been 

shared with 

curriculum leaders. 

 

September 2020 – 

Whole School CPD 

was delivered on 

meta-cognition and 

metacognitive 

practice by Dr T 

Watts.  

 

TWA and COA 

created a set of 

resources via an on-

line platform to be 

delivered to all 

students about the 

concepts behind meta 

cognition and why is 

supports their 

progress as part of a 

timetabled lesson. All 

staff then followed 

this with a lesson in 

which specific 

metacognitive 

techniques were 

embedded.  

 

TWA delivered an 

assembly to all 

students reinforcing 

how to use 

metacognitive 

 

Student voice interviews in October 2020 highlighted the 

effectiveness of metacognition implementation and curriculum 

transparency in terms of students feeling that they had the 

opportunity to discuss what they had missed in each subject, 

to recognise gaps in learning and how they might be 

addressed. 

 

The student leadership conference in January 2021 reported 

that the high majority of students felt supported by the school 

and with their September return. The main point for future 

consideration was that the school consider giving students 

time free of formal assessment on their next return to site. 

(Asking again for a period of no new content). 

 

Feedback from COA to follow 



strategies to support 

their learning. 

 

TWA  has developed 

a practitioner 

research project on 

metacognition. The 

merging findings of 

this will be shared 

with the staff body in 

February 2020 with 

suggested further 

strategies for impact.  

Frequent low-stakes 

(and no-stakes) 

testing to ensure all 

students, and in 

particular 

disadvantaged 

students, develop 

resilience, 

experience 

success, and 

celebrate the 

acquisition of 

knowledge 

Assessment and 

feedback working 

party established to 

write, trial and embed 

this practise into our 

assessment 

procedures. 

 

Feedback from 

January 2021 

Leadership 

conference suggest 

there is more work to 

be done to ensure 

consistency. 

 

COA planning CPD 

opportunity to 

reinforce. 

The January 2021 student leadership conference is our 

baseline: This showed that students found this approach useful 

but that there was inconsistency regarding implementation 

across the school. 

 

The student Leadership Team conference in summer 2021 will 

be used to evaluate progress. 

 

Feedback from COA to follow 

Continued CPD for 

effective remote 

learning, ensuring 

that remote learning 

provision consistent 

is robust 

Teaching and 

learning channel on 

teams set up to share 

best practice and 

provide school 

expected standard.   

 

Weekly 30 minute 

CPD opportunities 

have been 

established. 

 

Visible Consistencies: Base line questionnaire to all 

staff/students after initial launch. 

 

Resend 2 week after initial implementation 

 

Feedback from parents checked weekly 

 

Spring student LT conference feedback/summer conference 

feedback. 



Remote learning 

visible consistencies 

document has been 

shared. 

 

Whole staff meeting 

02/02/21 to 

emphasise this 

 

Feedback from COA to follow 

 

Targeted and academic support 

Specific strategy Implementation stage Impact & Evaluation 

Subject specific 

intervention to close 

identified gaps.  

In progress.  

 

MLT have been 

briefed to draw up 

their intervention 

plans to commence 

Spring 2. 

 

Requests for 

intervention 

resources can be 

made where they are 

not able to use 

teaching staff to 

deliver in class 

intervention/ small 

group work. 

 

Plans to be evaluated 

and amended ahead 

of next cycle 

 

Entry and exit data to 

be recorded. If 

student has not made 

desired progress, 

intervention model to 

be adapted. 

Maths(intervention took place when maths teacher had non-

contact time, this meant that some students were taken out of 

other subjects for maths intervention: 

Average academic progress per student 

Year 7: 44 = 22% (March) -11% (July) 

Year 8: 20 (7 withdrew from the interventions)  = 17% (March) 

24% (July) 

Year 10: 26 = 1% 

 

Music: 

Year 10: 4 students. 

Average progress made: not quantified 

Average attendance: 68% 

Average confidence increase: +1.75 

Expected outcomes met: 100% 

 

Drama: 

Year 11: 3 students (one student withdrawn by parents) 

Average progress made: 60% increase 

Average attendance: 60% 

Average confidence increase: +1.5 



Expected outcomes met: 100% 

 

PE and dance: 

Year 10 BTEC: 6 students. 

Students did not meet expected outcomes. 

Average confidence increase: +1.3 

Year 11 BTEC: 8 students 

Students met expected outcomes 

Average confidence increase: 1.33 

Year 11 PE: 5 students 

Students met expected outcomes. 

Average confidence increase: +0.8 

Year 11 Dance: 5 students 

Students 3 students met expected outcomes. 

Average confidence increase: +1.14 

 

History: 

Year 10: 10 students 

Average progress made: plus 1.1 grades 

Average confidence increase: -1 (out of 5) not all students 

confidence rating collected 

Expected outcomes met: 60% 

 

Geography: 

Year 10: 5 students 

Average progress made: plus 1.2 grades 

Average confidence increase: +0.4  

Expected outcomes met: 100% 

 



Art: 

Feedback from Artist workshop to follow 

 

Considerations:  

• Not all students completed entry and exit data due to 
issues interventions starting in remote learning and 
students isolating at the end of term. 

• Subject areas ran interventions where there was 
additional staff capacity 

• The intervention model needs to be tried when there 
is less disruption to learning and when a two week 
timetable resumes (this will provide regular and 
consistent contact with maths teachers which was 
unfortunately missing due to the nature of the 4 week 
timetable). 

 

Next steps 

• Investment in high quality first teaching above 
intervention  

• Intervention should take place in the lesson rather 
than students being withdrawn from other subjects as 
this increased drop out rates, for some students this 
increased anxiety as they were falling behind in other 
subjects.  

• Standardise tracking and reporting of impact. All 
subject areas need to use the same tracking sheets 
to ensure there is consistency with data collection and 
to support effective data analysis. 

• PPG contributes to teaching staff in Maths and 
English. These hours should be ringfenced to enable 
addition bodies to provide intervention in numeracy 
and literacy within the subject area. 

1:3 tuition with 

Protocol education 

as part of the NTP 

for 75 students in 

English, maths and 

science. 

In progress.  

 

English, maths and 

science are 

identifying students 

with biggest gaps and 

creating groups that 

students can be 

tutored in.  

 

Tutoring programme 

to start when we 

come out of 

lockdown. 

 

Maths: 

Average academic progress per student 

Year 8: 3 = -2% 

Year 9: 18 = 0% 

Year 10: 21 = 13% 

 

English and Science to follow 

 



Maths:  

Year 8: 3 

Year 9: 18 

Year 10: 21 

Lexia licenses for 

year 7 and 8 

students to close 

gaps in literacy, 

grammar and 

comprehension.  

In progress.  

 

Licenses have been 

purchased.  

 

English team training 

completed on 29th 

January. 

 

Lexia programme to 

start week 

commencing 1st 

February 2021. 

Lexia Usage & Reading Progress 

 

Lexia was fully rolled out and implemented at the beginning of 

the summer term, 19th April 2021. Currently only 6% of 

students are meeting the recommended usage; this is due to 

limitations of in-school access to computers and restrictions 

with the current homework policy.  

 

There have been slight improvements in word study, grammar 

and comprehension skills since starting Lexia for those 

students who have been using the programme consistently. 

 

Comprehension Data: 

In year 8, 15% of students were placed at a foundational level 

for comprehension at the start of the summer term, whereas 

now only 10% remain at a foundational level. There has also 

been a slight improvement in Y7 with 18% reduced to 16%. 7% 

of students have now moved from an intermediate level in 

comprehension to advanced. 

 

Word Study Data: 

In year 8, 15% of students were placed at a foundational level 

for word study at the start of the summer term, whereas now 

only 9% remain at a foundational level. There has also been a 

slight improvement in Y7 with 19% reduced to 18%. 7% of 

students have now moved from an intermediate level to 

advanced. 

 

Grammar: 

Grammar skills remain a weak point for Y7 and 8 students with 

no notable improvements. 22% of Y7 and 17% of Y8 students 

are in a foundational level in their grammar. It is highly likely 

that the usage has impacted these figures. 



 

Reading age: 

There has been a correlation between higher Lexia usage and 

reading age progress across Y7. Students with more minutes 

logged on Lexia, on average, have made more months 

progress in their reading than those with less. 

 

71.5% of Y7 students and 69.2% of Y8 students are on or 

above the national benchmark for the STAR reading 

assessments and making typical to high growth in progress. 

Nine Y7 students and Three Y8 students require urgent 

intervention. 

 

Considerations: 

Y7 spring term reading assessments were taken at home, with 

some students receiving help from their parents. 

 

Key findings: 

· The data is showing a need to provide time for students to 

use Lexia more frequently 

· There is a weakness in grammar skills that must be 

addressed across Y7 and 8 

· There have been improvements in reading age since 

implementing DEAR and Lexia and there has been a positive 

correlation between high usage and reading progress 

· Intervention urgently required from September 2021 for 

students with low percentile ranking 

 

Next steps:  

• HLTA for: Toe-by-Toe and teaching students phonics, how 
to blend and segment – basically how to read – is very 
slow and labour intensive – not to mention extremely 
specialist. It needs to be regular too. At the moment there 
is not the capacity, consistency, frequency, or expert 
delivery of what is essentially KS1 tutoring. 

• Implement 1 hour ‘literacy’ homework a week on top 
of the current 30-minute English homework. The ideal 
aim would be for students use Lexia 90 minutes per 
week, or 10 minutes a day at home plus 20-30 
minutes in school. 



• Disciplinary literacy to be revisited – strategies such 
as using text books (as extended texts) in lessons will 
strengthen literacy skills in all subjects. 

Times Table 

Rockstars for all 

students in years 7, 

8 and 9  

In progress.  

 

Baseline assessment 

for year 7 and 8 

students completed. 

 

Year group 

competitions in 

progress.  

 

Launched to parents 

to encourage 

students to do out of 

school time. 

 

Years 7, 8 and 9 are 

doing this in tutor 

once a week and all 

KS3 classes and 

bottom set year 10 

are using it as part of 

consolidation time 

between lessons. 

 

Competitions 

between the year 

groups will be 

launched at the start 

of Spring 2. 

Enrolled on the system we have: 
217 year 7s (of which 209 logged on and used at least once), 
 213 year 8s  (of which 193 logged on and used it at least once), 
199 year 9s (of which 121 logged on and used it at least once). 
 
Engagement was really high when this was first rolled out and the 
competition formally started in lockdown. Tutors were really 
involved in pushing this at home. Since coming back to school 
engagement has been lower. Only 27% of students have logged in 
during term 3, compared to 77% in term 2. 
 
Of all students that took part, all of them have increased their times-
table speed. The average speed increase per question is 0.4 seconds. 
(initial average speed per questions was 2.8 seconds, it is now 2.4). 
 
To summarise 
- Average speed per question has improved by 0.4 seconds 
- Students enjoyed the competitive element 
- Students were much more engaged with support from tutors and 
class teachers. 
- Lower prior attainers were able to take part during lesson time 
when back in school (due to smaller class sizes of these sets it is 
easier to find computer rooms to fit them all). 
- Parents were on board with directing their child to use this (easy 
for them to understand). 
 
Considerations 
- Students will not engage unless directed to. 
- Difficulty monitoring all tutor groups and classes at once. 
- Some Maths classes received more time on this that others. 
 
Next Steps 
- Half termly competitions with prizes (to encourage competition 
between tutor groups). Display board updated with winners.  
- Baseline completed with all KS3 Maths groups and students 
identified from all sets if they need support. Parents notified and 
students to attend Numeracy Catch-up (hopefully in 1C if this is 
going ahead?) 
- Baseline completed at the end of every term and updated. 
- Certificates awarded for increase in speed. 
- Maths class teachers to track their own classes (RHA to talk all staff 
through this during INSET). Parents contacted if students not 
engaging (y7 and 8 will be mixed classes – all students need to 
engage for a minimum time of 30 mins per week). 
 

Learning and 

Behaviour mentor 

training  

Training to be 

completed on 5th 

February 2021 

See below for impact 



100 hours mentoring 

to support transition 

back to school 

Student specific data 

to be collected before 

and after 5 sessions 

of mentoring (student 

self-assessment, 

attendance, 

engagement, 

progress to target, 

behaviour for 

learning).  

 

 

 

 

 

 

 

At time of writing the report, data for 11 students had been fed 

back.  

 

Year 8: 2 students 

Year 9: 1 student 

Year 10: 4 students 

Year 11: 4 students 

 

Average attendance: +0.02 

Average engagement: +3.67 

 

Considerations: 

Engagement in lessons was rated by subject teachers, 

baseline was taken towards the end of second lockdown/ at 

start of return to school. Exit data was taken 5 to 6 weeks 

following this when regular face to face schooling had 

resumed. 

 

Next steps: 

The mentoring from EWA and HHO focused specifically on 

increasing engagement in lessons to support progress and 

achievement. This model should be continued in September in 

addition to the mentoring from East to West and ELSA work 

that takes on more complex cases. 

  



Wider strategies 

Specific strategy Implementation stage Impact & Evaluation 

Provide technical support for 

disadvantaged and 

vulnerable learners  

IT team and learning 

centre team 

supporting students 

with laptops from 

government, school 

and donations.  

 

£5000 used to 

purchase laptops.  

Data from insights used to monitor engagement of 

students with school laptops. 

 

Data used to measure impact: Lockdown 1 attendance on 

Socrative 

Lockdown 2 attendance on Socrative. Shows 11% increase on 

average for students borrowing laptops (years 8-11 in school 

year 2020-21) 

 

Consideration: The min and max in the range was -38% 

decrease to 84% increase for the students using school 

laptops. Students were able to register on Socrative, but this 

didn’t mean they were actively participating in the learning. 

  

At the end of lockdown 2 we moved to monitoring attendance 

through insights in Teams meetings – for the students who 

had borrowed laptops, the average minutes in Teams 

meetings in the final week was 597 minutes, this was 97mins 

above the minimum expectation of 500 mins.  

 

Consideration: The min and max in the range was 0 hours per 

week to 1088 hours per week for the students using school 

laptops. 

 

Next steps: Should there be a third lockdown consider 

whether students who have logged less than 500 hours per 

week should be made priority to come into TLC, or should 

feedback / feedforward on tasks be made a priority to drive 

engagement and student participation.  

 

Facilitator training to deliver 

parenting support to those 

families where we have seen 

low levels of engagement in 

lockdown  

Not yet started 

 

Parents will complete 

resilience 

questionnaire prior to 

The facilitator training that LCH and LBR was going to 

complete was reviewed and decided it was not fit for 

purpose. This money has not been spent. It can be re-

allocated or a different course could be booked. 



completing course 

and post course to 

self-assess resilience 

& confidence levels. 

 

Student impact will be 

measured by 

attendance and 

engagement in 

lessons prior to / post 

parents completing 

course. 

Freedom Programme 

Facilitator Training for victims 

of domestic abuse 

Not yet started 

 

Parents will complete 

resilience 

questionnaire prior to 

completing course 

and post course to 

self-assess resilience 

& confidence levels. 

 

Student impact will be 

measured by 

attendance and 

engagement in 

lessons prior to / post 

parents completing 

course. 

 

 

 


